
Youth Changing 
The River’s Flow

RIGHT the Gender Story!
Gender Norms Transformation Training: 

A Facilitator’s Guide





Youth Changing The River’s Flow

RIGHT the Gender Story!
Gender Norms Transformation Training: 

A Facilitator’s Guide

SAfAIDS 2016

2nd Edition printed 2017

SAfAIDS Address: 17 Beveridge Road, Avondale,
Harare, Zimbabwe

Tel: +263-4-336193/4
Email: reg@safaids.net

www.safaids.net

ISBN: 978-0-7974-6947-1

This Guide has been adapted from the original document funded by Sweden. 
The new edition has been printed with funding from Irish Aid.

The contents cannot be taken to reflect the views of either funder.





ACKNOW
LEDGEM

ENTS
The content of this facilitator’s guide is derived from existing programmes 
and campaigns, among them SAfAIDS Changing the River’s Flow (CTRF) 
programme, implemented across nine southern African countries, and 
Sonke Gender Justice’s One Man Can campaign. Many thanks to the team 
of trainers from Sonke for their technical support: Itumeleng Komanyane, 
Patrick Godana and Nkonzo Khanyile.

The materials were tested with and reviewed by a cadre of community 
transformation facilitators from each of the partner organisation in December 
2015. Many thanks to the staff of FACT Chiredzi, DOMCPP in Nyanga, Buwalo-
Matalikilo Trust in Hwange and Seke Rural Home Based Care. Thanks also 
to SAfAIDS Programme Team members for support to this workshop and 
review of the materials and training methodology: Ngoni Chibukire, Percy 
Ngwerume, and Renias Mundingi.

The materials were put together and finalized by SAfAIDS Publication and 
Documentation Team, headed by Katrina Wallace-Karenga. Editing was 
overseen by Vivienne Kernohan and design and layout by Tinashe Moses. 
Overall guidance was provided by SAfAIDS Executive Director Lois Chingandu 
and Deputy Director, Rouzeh Eghtessadi.

The Guide is a development of the SAfAIDS Changing the River’s Flow 4 Young 
People (CTRF 4 YP) programme and was originally produced as part of SAfAIDS 
Integrated Approach to HIV and Gender-based Violence (GBV) Prevention 
through Promoting Gender Norms Transformation (GT) within Zimbabwe with 
support from the people of Sweden.

The contents of this publication are the sole responsibility of SAfAIDS and 
cannot be taken to reflect the views of Sweden or Irish Aid.





Contents

Welcome, Mauya, Samukele! .................................................... 3

Important Terms to Remember and Use .................................. 4

Part 1: What Trainers and Facilitators Need to Know! .......... 9

Part 2: Right the Gender Story — 
 Working With Young People ..................................... 15

Session 1: Who Are You on the Outside? ............................ 18

Session 2: Who Are You on the Inside?  .............................. 22

Session 3: Exploring Gender, Culture and Religion ........... 26

Session 4: Rights and Responsibilities ............................... 31

Session 5: You and Your Body .............................................. 35

Session 6: You and Your Mind .............................................. 38

Session 7: Understanding Gender-Based Violence ........... 42

Session 8: Building Healthy Relationships......................... 46

Session 9: Understanding Consent..................................... 51

Session 10: Better Communication .................................... 55

Session 11: Telling Our Stories ............................................ 60

Annexes .................................................................................... 64

References ................................................................................ 68



Youth Changing The 
River's Flow

Programme Title:

An Integrated Approach to HIV and Gender-Based Violence (GBV) Prevention 
through Promoting Gender Norms Transformation (GT) within Zimbabwe.

Programme Goal:
To contribute to the reduction of the negative impacts of HIV and GBV on women and girls’ 
health and wellbeing by increasing gender norm transformation processes within communities 
in Zimbabwe, by 2020.

Programme Objectives:
 • Objective 1: Consolidate organisational capacity building of 5 local CBOs to sustain 

institutional strengthening skills gained during Phase 1 and 2, by 2017.

 • Objective 2: Strengthen capacity and skills of 100 local leaders as Gender Transformation 
Champions, and 180 young people as Youth 4 Gender Norms Transformation (Y4GT) 
advocates, spearheading positive gender norms transformation in communities and 
greater access to essential health services by women and young people in Zimbabwe, by 
2017.

 • Objective 3: Enhance livelihood security of 50 households with vulnerable adolescent girls 
and young women (AGYW), to reduce poverty and improve the health outcomes of AGYW 
in Zimbabwe, by 2017.

Expected Short Term Results:
 • Five civil society organisations have consolidated the application of organisational 

development knowledge and skills to operate effectively and realise their mandates, by 
2017.

 • Two thousand men and women access HIV and GBV prevention services, gender norms 
transformation skills, and other essential health services in programme sites, by 2017.

 • Six hundred young people with knowledge on positive gender norms transformation in 
programme sites by 2017.

Ultimately the programme will:
 • Contribute to reducing HIV and GBV among vulnerable women and girls.
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ABOUT US
About SAfAIDS

Established in 1994, SAfAIDS is a regional non-profit organisation based in 
Harare, Zimbabwe), with country offices in Pretoria (South Africa), Lusaka 
(Zambia) and Manzini (Swaziland). For the last 20 years, SAfAIDS has 
implemented programmes in Lesotho, Malawi, Mozambique, Namibia, South 
Africa, Swaziland, Tanzania, Zambia, and Zimbabwe. SAfAIDS is recognised for 
its capacity to bring national lessons and experiences to regional advocacy 
and knowledge-sharing platforms.

Through its work, SAfAIDS uses advocacy, communication and social 
mobilisation (ACSM) strategies to influence changes in policy and social 
practices. In recognition of the roles played by stigma and discrimination, 
gender inequality and related social structures and norms in driving the HIV 
epidemic and creating barriers to access to health-related services in southern 
Africa, SAfAIDS works to address gender equality and the rights of women, 
girls and key population groups to access, amongst other support, sexual and 
reproductive health (SRH) services and rights (SRHR) by confronting complex 
issues like culture, human rights and stigma.

About the Irish Aid Programme

The SAfAIDS programme seeks to reduce the negative impacts of HIV and 
GBV on women and girls’ health and wellbeing by increasing gender norm 
transformation processes within communities by working with local leaders 
and community-based organisations. It feeds into all three of Irish Aid’s 
One World, One Future policy goals, including reduced hunger and stronger 
resilience through the livelihoods component; to Inclusive and sustainable 
economic growth by working towards gender equality and improving the 
livelihood outcomes of AGYW; to achieve better governance, human rights 
and accountability by increasing gender equality and accountability.
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Welcome to this facilitator’s guide. It is the main resource that supports 
the project, Integrated Approach to HIV and Gender-based Violence (GBV) 
Prevention through Promoting Gender Transformation (GT) within Zimbabwe.

This resource will be utilised to build the knowledge, skills and capacity 
of project partners, local leaders, teachers and young advocates in- and 
out-of-school, and equips them to effectively catalyse the gender norms 
transformation agenda within their spaces – as a strategy to promote gender 
equality practice and reduce HIV and GBV related risks and structural barriers.

The Changing the River’s Flow 4 Young People programme

The programme targets adolescent girls and boys (10–14 years) in 
schools, young people (15–24 years) in–and out-of-schools, as well as 
men and women from marginalised rural communities with high HIV and 
GBV prevalence. The programme is being implemented in marginalised 
districts of Bubi, Mberengwa, Chiredzi, Mutare rural, and Chegutu rural. 
Direct implementation of the programme activities will be done by five 
programme partners: Betseranai, Bekezela, DOMCCP, FACT Chiredzi and 
Ndaiziva, with technical support from SAfAIDS.

It builds on valuable lessons drawn from the two previous programmes also 
funded by Irish Aid. These were a 9-month programme 2014–2015 entitled: 
Umbrella NGO Support to Irish Aid Zimbabwe Partner Organisations: Building 
Institutional Capacity and Technical Support for Two Local Partners to Deliver 
Effectively on Their Mandates; and a 12-month programme entitled, An 
Integrated Approach to HIV And GBV Prevention through Community Resilience 
Building in Zimbabwe between 2015–2016.

Implementation of the new programme will address; HIV prevention; gender 
equality as a key element of democratic accountability; gender-based violence 
(GBV) as a major human rights issue that impacts negatively on women’s 
health, well-being and livelihoods; as well as building stronger civil society 
organisations that can deliver high impact results through their work.

Specifically, this facilitator’s guide will be used to build the capacity of 
traditional and religious leaders, parents and young people, as champions who 
will mobilise their respective communities on prevention of HIV & GBV and 
promote access to essential health and social protection services by women 
and young people.
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Beyond training – Community mobilisation and transformation

The work of SAfAIDS and the five programme partners is guided by the 
SAfAIDS Community Dialogue Model. Embedded in this model is a desire to 
support equal and just access to rights for all (a rights-based approach). The 
model itself is based on evidence that shows that to bring about change, 
transformation needs to happen at many levels, including in individuals, 
as well as in the systems and groups – peers, families, communities, media 
and policies – that influence and socialise young people (a socio-ecological 
model).

Programme staff will carry out workshops and other activities in the community, 
bringing visibility to the personal and community benefits of improved gender 
equality. Community workshops and activities should however be seen as the 
starting point, not the end goal. Workshops and activities raise community 
awareness about topics such as HIV infection, unintended pregnancy, early 
and child marriage, as well as GBV, but alone they will not promote sustained 
individual or community-level change.

Real community-level change rarely occurs without community dialogue and 
consciousness-raising through discussion and debate. Your work as individual 
champions will help create the necessary change.

‘Gender norms transformation’ 
refers to action that seeks to promote equitable 
relationships; transform traditionally accepted 
norms associated with being a man or a woman; 
and transform unequal gender relations. Twenty 
years ago, it was impressive for a programme 
to be ‘gender aware’. However, our thinking 
about gender inequities and their impact on 
health has advanced considerably, and the 
standards for gender interventions are now 
more ambitious. There is a growing sense that 
health and development programmes can 
and should, contribute to transforming gender 
norms and achieving gender equality.
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This package includes terms/words that you (and those you engage with) may 
not use often. It is important to know what these terms mean when you are 
facilitating activities and working with individuals, groups and communities. 
Here is a list of words and terms and their definitions.

Abuse Improper, harmful or unlawful use of something.

Accountability The ability to account for the decisions and actions we take; 
the ability to accept the results of our decisions and not 
blame others for the consequences they lead to. 

Adherence With antiretroviral treatment (ART), adherence involves 
taking medications in the correct amount, at the correct 
time, and in the way they are prescribed.

AIDS Acquired immune deficiency syndrome. AIDS is the name 
given to a group of serious illnesses in HIV-positive people. 
AIDS develops when people living with HIV are no longer 
able to fight off infections because of lowered immunity.

Antiretroviral 
medicines (ARVs)

Medicines used to slow the rate at which HIV makes copies 
of itself (multiplies) in the body. A combination of three or 
more ARV medicines (often taken together in a single pill) is 
more effective than using just one medicine (monotherapy) 
to treat HIV.

Antiretroviral 
treatment

The process of taking the ARV medicines that fight HIV.

Attitudes Our views, opinions and feelings about something.

Beliefs Firm opinions normally based on religious and cultural 
principles.

Class A set of people grouped together by their level of wealth 
and/or the jobs they do in the economy.

Coercion To be forced to do something or not do something against 
your will. 

Collective 
actions

People coming together and working together to discuss 
and resolve issues.

Community 
consciousness

A community’s ability to critically reflect on their 
circumstances, the structures that shape these 
circumstances, and pathways towards change.

Compassion To show deep caring and sympathy for the suffering of 
others, including the desire to help. 

Confidentiality The non-disclosure of the private information of another. 
Related to health information, confidentiality is the ethical 
principle or legal right that a physician or other health 
professional will hold secret all information relating to 
a patient, including HIV status, unless the patient gives 
consent permitting disclosure.
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Courage The ability and willingness to confront fear, pain, danger, 

uncertainty or intimidations; the ability to act responsibly in 
the face of popular opposition, shame, or discouragement. 

Culture The beliefs, customs and practices of a society or group 
within society (such as, youth culture) and the learned 
behaviour of a society.

Date rape Sexual assault by someone you are romantically involved 
with, dating or out on a date with. Date rape can also involve 
being given drugs and/or alcohol to reduce or prevent your 
ability to say no. 

Disclosure The act of revealing HIV status to somebody else – a group 
or an individual.

Disclosure may be partial (only telling certain people) or 
full (publicly revealing status). A counselor should help the 
client identify the possible impacts of his or her decision. 
Involuntary disclosure can also occur when a person reveals 
someone’s HIV status without the latter‘s approval or 
knowledge, or when a person is forced to reveal his or her HIV 
status for workplace or international travel requirements.

Discrimination A term used to describe unfair or different treatment 
because of a person‘s HIV-positive status.

Ejaculation The discharge of semen from the penis when a man or boy 
has an orgasm.

Empathy A deep appreciation of another person’s situation or point of 
view. The ability to put yourself in the other person’s shoes. 

Fairness Free from favouritism, self-interest, or preference. Treating 
people equally. 

Gender Widely shared ideas and expectations concerning men and 
women and how they should behave in various situations; 
usually defined by geographic or cultural context.

Gender-based 
violence

Refers to any behaviour, act or threat that inflicts or intends 
to inflict physical, sexual, or psychological harm on an 
individual on the basis of their sex or gender. This includes 
sexual violence/abuse.

Gender equality Freedom of both men and women to develop their personal 
abilities and make choices without limitations set by 
predefined stereotypes, gender roles and/or prejudices. The 
different behaviours, aspirations and needs of both men and 
women are considered, valued and favoured equally and 
the rights, responsibilities and opportunities of a person are 
not dependent on whether they are born male or female.

Gender equity The fairness of treatment for men and women according 
to their respective needs; gender equity leads to gender 
equality.
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Gender roles/
norms

Society’s idea of what it means to be a man or a woman, a 
girl or a boy, and the different roles they should play. This 
can be different from person to person, place to place and 
at different times (past, present, future). 

Gender 
Stereotyping

Simplistic generalisations about the differences, 
characteristics and roles that men and women should 
play. Most stereotypes are built on inaccurate or outdated 
information about others. 

HIV Human immunodeficiency virus, a virus that weakens the 
human immune system and can lead to AIDS.

Human rights The fundamental freedoms that every person in the world 
is entitled to just because they are human. Nobody can take 
away these rights, and you have them forever. 

Infidelity Being unfaithful to your husband, wife or sexual partner. 

Monogamous To be faithful to one partner

Network A group or system of interconnected people.

Norms Accepted forms and patterns of behaviour that are seen as 
‘normal’ in a society or in a group within society.

Orgasm The climax of sexual excitement, characterised by an 
intensely pleasurable feeling centred in the genitals in both 
men and women. For men it is accompanied by ejaculation. 

Participatory Providing the opportunity for individual participation.

Penetrative sex When a penis is inserted into the vagina or when a penis is 
inserted into the anus. Can include oral sex when the mouth 
or tongue surrounds the penis or penetrates the vagina or 
anus. 

PLHIV People living with HIV.

Power The ability to do something as well as having control and  
influence over other people and their actions.

Prejudice The attitudes and feelings that people have about members 
of other groups – these could be positive or negative, 
conscious or non-conscious. 

Responsibilities Duties, obligations, being held accountable for your actions 
and behaviours

Responsibility The ability to respond to the demands of a situation that 
one finds oneself in. 

Risk The potential loss or an undesirable outcome resulting from 
an action, activity or inaction. 

Role model Any person who serves as an example to others; whose 
behaviour others want to match or copy. 

Serodiscordance When a couple’s HIV test results are different (one partner is 
HIV positive while the other is negative).
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Sex Biological characteristics which define a human being as 

male or female.

Sexual violence/
abuse

A range of behaviours that are unwanted by the recipient 
and include remarks about physical appearance, persistent 
sexual advances that are undesired by the recipient, as 
well as unwanted touching and unwanted oral, or vaginal 
penetration. These behaviours could be initiated by 
someone known or unknown to the recipient, including 
someone they are in a relationship with.

Social cohesion The level of ‘working trust’ in a community.

Sexual and 
reproductive 
health (SRH)

Good sexual and reproductive health is a state of complete 
physical, mental and social well-being in everything relating 
to the reproductive system. It implies that people are able 
to have a satisfying and safe sex life, the ability to reproduce, 
and the freedom to decide if, when, and how often to do so.

Sexual and 
reproductive 
health rights 
(SRHR) 

Sexual and reproductive health rights encompass the 
right of all individuals to make decisions concerning their 
sexual activity and reproduction free from discrimination, 
coercion, and violence. Specifically, access to SRHR ensures 
individuals are able to choose whether, when, and with 
whom to engage in sexual activity; to choose whether and 
when to have children; and to access the information and 
means to do so.

Stakeholder A person or group with an interest or concern in something.

Stereotype An exaggerated oversimplified belief about an entire group 
of people without taking into consideration individual 
differences.

STIs Sexually transmitted infections.

Sustainability The ability to continue a defined action for a long period of 
time.

Values Accepted principles and standards of an individual or group.

Violence The use of force or power to harm and/or control someone.

Viral load The amount of HIV in the blood.

Voluntary Done, given, or acting of one’s own free will. For example, an 
individual’s decision to test for HIV and to take ARVs should 
be voluntary.

Whole person The multiple parts of what makes up a human being, 
including physical, social, emotional, sexual, intellectual 
and spiritual.

Window period Time from infection with HIV until the body is able to 
make antibodies to fight HIV. The window period lasts 
approximately six to 12 weeks. A person may test negative 
for HIV during this time using standard antibody tests.





Part 1: What Trainers 
and Facilitators Need to Know!

It always seems impossible 
until it’s done

- Nelson Mandela
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Overview Of This Facilitator’s 
Guide

Who Is this guide for?

This facilitator’s guide will be utilised to build knowledge, skills and capacity 
of partners, local leaders, teachers and young advocates in- and out-of-school, 
equipping them to effectively catalyse the gender norms transformation 
agenda within their spaces as a strategy to promote the practice of gender 
equality and reduce HIV and GBV related risks and structural barriers.

In the first step a national training of trainers on gender norms transformation 
skills, and HIV and GBV prevention will be conducted for programme partners 
and teachers from target schools. The master trainers will conduct gender 
norms transformation indabas aimed at strengthening the capacity and skills 
of 100 local traditional and religious leaders in gender norms transformative 
approaches, shifting attitudes and unpacking methodologies for the leaders 
to apply GT skills within their constituencies. They will further support the 
trained leaders as champions to conduct Village to Village (V2V) campaigns to 
mobilise communities against HIV and GBV and to access health services.

Master trainers will also reach young people (in- and out-of-school) by training 
youth for gender norms transformation (Y4GT) club champions. The clubs will 
be a hub for building a movement of young people who are agents of their 
own gender norms transformation and who motivate and mobilise their peers, 
through one-on-one and group interaction in this direction.

Why this guide?

The activities found in this guide are intended to encourage community 
members to reflect on their own experiences, attitudes and values regarding 
gender, HIV, and SRHR, so that they can take action to assist young people 
in their communities to access the support and care they need, reduce the 
spread of HIV and the number of teenage pregnancies, and promote gender 
equality to help individuals, homes and communities to grow. The activities are 
generally simple to use and do not require a lot of prior facilitation experience.
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How To Use This Guide
The manual provides the following information for each activity, so take note 
when you read and see these icons:

 • Objectives: This describes what participants should learn as a result 
of doing the activity. It is a good idea to begin each activity by telling 
participants about its learning objectives. This helps participants 
understand why they are doing the activity and what they can hope to 
get out of it.

 • Time: This is how long the activity should take, based on experience 
in using the activity. These timings are not fixed and may need to be 
changed depending on the group you are working with, or because of 
issues that arise. However, as a broad rule community dialogues should 
last ± four hours per dialogue. Each youth club session should be up to 
two hours, either once per week or in two one-hour sessions.

 • Materials: These are the materials you will need for each activity. Some 
of these will require you to prepare materials before the workshop begins.

 • Steps: These are the steps you should follow to implement the activity 
well. The instructions are numbered and should be followed in the order 
in which they are written. Part 2 uses the ‘Think, Talk, Act’ methodology, 
indicated by small icons against the relevant step.

 • Facilitator’s notes: These notes will help you to facilitate the activity 
better by identifying issues about the process of the activity for you to 
think about and prepare for. Make sure you read these notes before you 
begin.

 • Key messages: These are the key points that participants should 
learn as a result of doing the activity. These will be useful while you are 
facilitating the discussion during the activity, as well as in summing up 
the discussion at the end of the activity. 

The annex has a hand-out on good facilitation 
and use of facilitation techniques!
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The CTRF 4 YP Package Of 
Materials
This facilitator’s guide is just part of a package of materials to be used in the 
CTRF 4 YP programme. It is designed for use alongside selected community 
action-oriented information, education and communication (IEC) materials as 
outlined below:

Say NO to GBV; speak out!

This Yellow Card aims to reduce young 
people’s, especially young women’s and girls’, 
vulnerability to GBV in schools and communities.

Young people and community champions can 
use it to highlight risky situations, for example 
with their peers, and open conversations 
about preventing GBV and staying safe.

Know your constitution: Know 
your SRH rights; ACT!

This pocket-size booklet, developed under 
SAfAIDS’ FreshCom project, helps young people 
know and understand Zimbabwe’s Constitution, 
and how it protects and promotes their SRH&R.

Knowledge is power!

These leaflets help empower young people 
to persevere through peer pressure, and 
increase their knowledge of SRH&R.
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Programme visibility

All CTRF 4 YP community facilitators, whether working with and in schools, 
or working with and in communities, districts and national fora, will be easily 
recognisable through the additional campaign materials produced for the 
programme, which include programme banners, posters, t-shirts, caps and 
bags.

Wear your programme!

The work you do will reach beyond the small groups of young people and 
community members you reach in the structured workshops. Be prepared to 
talk about the programme and your work wherever you go, especially when 
coming from and to workshops and sessions.

Always be clean and smart when wearing your programme. You are an 
ambassador for the programme – it starts with you!

Walk the talk!

Always remember that as a community or youth facilitator you are a role model 
for the community on gender transformative work. Be upstanding in all you 
do. Your actions speak louder than words. Ensure you know, follow and live the 
programme’s guiding principle at all times.
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Training Of Trainers 
Workshop Schedule
The following is a three-day guide to train Youth Leaders

D
ay

 O
ne

Time Session Topic Activities Key messages

30–45 
minutes

–
Introduction To 
the Workshop

Welcome & Introductions

Objectives & Expectations

Ground Rules! 

Communities 
Can End GBV! 

1–2 
hours

1 Looking Out

Ice Breaker

Act Like a Man, Act Like a Woman

My Commitments

All Men and Women 
Should Be Viewed and 
Treated as Equals! 

1–2 
hours

2 Looking In

Ice Breaker

The Circle of Courage

My Commitments

We All Lose Through 
Gender Inequality!

1–2 
hours

3
Gender and 
Culture

Ice Breaker

24-Hour Day

My Commitments

Culture, Attitudes, 
Beliefs and Practices 
Change Over Time!  

1–2 
hours

4
Rights and 
Responsibilities

Ice Breaker

Power Lines

My Commitments

You Can End GBV 
and Inequality!  

D
ay

 T
w

o

30–45 
minutes

–
Recap of 
Day One

Eyes and Ears
Communities 
Can End GBV!

1–2 
hours

5
You and 
Your Body

Ice Breaker

Body Mapping

My Commitments

Respect Your Body! 

1–2 
hours

6
You and 
Your Mind

Ice Breaker

Mind Mapping

My Commitments

I Make the Right Choices!

1–2 
hours

7
Gender and 
Violence 
and HIV

Ice Breaker

Violence Clothesline

My Commitments

Violence is Always Wrong, 
and Always The Fault 
of The Perpetrator!

1–2 
hours

8
Healthy 
Relationships

Ice Breaker

Ingredients for Healthy 
Relationships

My Commitments

We all Lose Through 
Gender Inequality!

D
ay

 T
hr

ee

30–45 
minutes

– Recap of Day 1 Eyes and Ears
Communities 
Can End GBV!

1–2 
hours

9
Understanding 
Consent

Ice Breaker

Understanding Dating Violence

My Commitments

End GBV! 

1–2 
hours

10
Better 
Communication

Ice Breaker

Build Your Communication Skills

My Commitments

Real Men Don’t 
Communicate 
With Violence

1–2 
hours

11
Telling Our 
Stories

Ice Breaker

Storytelling Tips and Techniques

Planning our Stories 

Change the Story! 

1–2 
Hours

- Way Forward

Recap of the Day

Action Plans for Youth/
School Clubs

Workshop Evaluation

Handover of Visibility Materials

Communities 
Can End GBV!



Part 2: 
Right The Gender Story — 
Working With Young People

Youth Groups/Clubs Training Map
Young people (in and out-of-school) training map

30 Y4GT club champions trained

600 young people in and out of school 
reached

National ToT

Y4GT clubs training

One and group 
information sessions

10 teachers trained

GT Champions training map

100 Gender Transformation (GT) leader champions

2000 adult men, women and young people 
reached during the family fun health days 
and demand creation galas and dialogues

National ToT on Gender 
Transformation

5 Gender Transformation 
Indabas 

Gender Norms Transformation 
Community Mobilisation Activities 

12 staff from the 5 project partners
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Youth Group/ Club Session 
Map
These sessions follow a logical learning pathway; try to follow the sessions in 
this order. Each session has a clear objective – be clear on why you are doing 
this session and explain the reasons to the group when getting started.

Topic Activities Objectives

Looking Outwards

Ice Breaker

Act Like a Man, Act Like a 
Woman

My Commitments – Brand 
You!

•	 Introduce gender and describe gender roles and 
stereotypes

•	 Examine how they affect our behaviour and 
influence our relationships

Looking Inwards

Ice Breaker

The Circle of Courage

My Commitments

•	 Explore important personal values around gender

•	 Reflect on ubuntu and link it to gender and equality

Gender, Culture 
and Religion

Ice Breaker

24-Hour Day

My Commitments

•	 Explore how gender issues can be linked to our 
cultures and other beliefs

•	 Understand negative cultural and religious 
practices and their link to GBV and HIV

Rights and 
Responsibilities

Ice Breaker

Power Lines

My Commitments

•	 Explore different forms of power as it relates to 
gender

•	 Practice power differently to address inequalities

You and Your Body

Ice Breaker

Body Mapping

My Commitments

•	 Understand how our bodies and feelings are 
connected, and link them to our sexual and 
reproductive health

You and Your Mind

Ice Breaker

Mind Mapping

My Commitments

•	 Understand about self-esteem and respecting 
ourselves and each other for better SRH

Understanding 
Gender-Based 
Violence

Ice Breaker

Violence Clothesline

My Commitments

•	 Explain GBV and its different forms

•	 Identify actions to prevent it

Building Healthy 
Relationships 

Ice Breaker

Ingredients For a Healthy 
Relationship

My Commitments

•	 Identify what a healthy relationship looks like

•	 Being a good friend 

Keeping Healthy 
Relationships 

Ice Breaker

Understanding Dating 
Violence

My Commitments

•	 Understand values and boundaries when dating 

•	 Understand consent 

Better 
Communication

Ice Breaker

Build Your Communication 
Skills

My Commitments

•	 Improve child-to-parent communication 
for improved SRH

•	 Improve peer-to-peer communication to avoid 
teen pregnancy, STIs and HIV

Telling Our Stories

Ice Breaker

Storytelling in Different 
Forms

Documenting My Story

•	 Sharing our stories of change 

•	 Being a champion for change
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Getting Started!
 • Each session is designed to last no more than two hours. Stick to the time 

allocated to keep the interest and energy of the group high.

 • The sessions are to be held once per week as a voluntary club. Existing 
HIV clubs, health clubs or other clubs can cover these sessions. However 
the members are selected, the same cadre of young people must attend 
and complete each session so that pre- and post-session information-
gathering builds a comprehensive picture of change and impact.

 • The sessions all have a similar sequence, starting and ending with what 
the young people know, an interactive exercise (or exercises) to get them 
thinking, a discussion to get them talking and a commitment to the 
future (action).

 • Remember the guiding principles!

 • Be on the lookout for potential gender norms transformation champions 
– they will be the ones with natural leadership, enthusiasm for the topics 
and a willingness to talk to others on the subject.

 • Keep a register!

 • Make sure you have all you need before you get started, and that the 
space you are using is a suitable one.



PART 2
Right The Gender Story! 

18

Session 1: Who Are You On The Outside?

By the end of this activity, participants should be able to:

 • Describe gender roles and stereotypes.

 • Examine how messages about gender can affect behaviour and influence 
relationships between males and females.

Make sure you have the following for this session:

 • Flipchart

 • Marker pens

 • Masking tape/prestik

 • On flipchart paper, draw a large box or frame. At the top write the heading: 
ACT LIKE A MAN.

 • On another flipchart paper, draw a large box or frame. At the top write 
the heading: ACT LIKE A WOMAN.

 • Pieces of paper with the terms ‘gender’, ‘gender roles’ and ‘gender 
stereotypes’ on them.

Icebreaker: Mix and match

15 minutes

Put participants into small groups. Give each group eight separate pieces of 
paper with the following written on them in a quiz format. Two answers are 
wrong.

GENDER

The way society defines the roles, behaviours, activities and attributes of 
men, women and people who are transgender. These definitions are not 
fixed, but change over time and from society to society.

Society’s ideas of what it means to be a man or woman, and the different 
roles that men and women should play.

GENDER ROLES
Simplistic generalisations about the differences, characteristics and roles 
that men and women should play. Most stereotypes are built on inaccurate 
information about others.

The needs of women.

GENDER STEREOTYPES
When women wash and clean, and men go to work or to the fields.

Ask the groups to match the term with its correct definition. Give them five 
minutes, then ask them to share back.

Share the key message from this session: All men and women should be 
treated as equals!



PART 2
Right The Gender Story! 

19

Session 1, Activity 1: Act like a man, act like a woman! 
60 minutes

This activity can be started as a mixed-sex group and is suitable for both age 
groups.

Step 1. Ask participants if they have ever been told to ‘act like a man’ or to ‘act 
like a woman’. Ask a few contributors to share their story. They should explain: 
What happened? Why was it said? How did it make them feel?

Step 2. Use the flipchart: Act Like a Man. As a group, brainstorm how society 
expects men to behave. Write participants’ responses inside the box. Add 
messages from the facilitator’s notes. Use the questions to probe discussion.

Step 3. Use the flipchart: Act Like a Woman. As a group, brainstorm how 
society expects females to behave. Write participants’ responses inside the 
box. Add messages from the facilitator’s notes. Use the questions to probe and 
stimulate discussion.

Sum up the discussion by saying that men and women, girls and boys are 
not born with these characteristics or behaviours. They learn how to act from 
the spoken and unspoken messages they get from their families, communities, 
churches and societies as a whole.

There are links between HIV, gender and GBV! Gender stereotypes 
also exist, and they affect our lives in the following ways:

 • They create a divide that can lead to discrimination and inequality.

 • Men may believe they are superior to women and have more rights, 
resources and power.

 • Women may believe that they are inferior to men, lose self-confidence 
and become vulnerable to violence, unprotected sex and HIV.
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Facilitator’s notes

A
ct

 L
ik

e 
A

 M
an

•	 Be tough

•	 Don’t cry

•	 Yell at people

•	 Don’t show your feelings

•	 Take care of other people

•	 Stay in control

•	 Don’t back down

•	 Be the boss

•	 Earn money/be the breadwinner

•	 Have more than one girlfriend/spouse

•	 Have sex when you want it/get sexual pleasure from women

•	 Travel to find work

•	 How do you feel about this as young men?

•	 Which feelings are males not supposed to show? Does this mean that men don’t have these 
feelings?

•	 How does this gender role affect a man’s relationship with others? Especially women and 
girls?

•	 How has it affected your relationship with other males in your life?

A
ct

 L
ik

e 
A

 W
om

an

•	 Be passive/don’t argue/be quiet

•	 Listen to others

•	 Be the caregiver

•	 Be the homemaker

•	 Act sexy, but not too sexy

•	 Be smart, but not too smart

•	 Be faithful

•	 Be obedient

•	 Follow men’s leads

•	 Provide your man with sexual pleasure in order to keep him

•	 Don’t complain

•	 How do you feel about this as young women?

•	 Which feelings are females not supposed to show? Does this mean that females don’t have 
these feelings?

•	 How does this gender role affect a woman’s relationship with others? Especially men and 
boys?

•	 How has it affected your relationship with other females in your life?
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Projecting a Better Me Commitment Sheet

30–45 minutes

Give each participant a piece of paper to draw on (or if resources are short, give 
them flipcharts in smaller groups to share). On this paper or flipchart complete 
a spider diagram about YOU:

You are a brand. Everything you do, say, wear and create is part 
of your brand!

Can you remember how you saw yourself at an earlier stage in your life? Try 
to recall that past identity. How has your identity changed over the years, or 
is that still part of the way you see yourself? Put images and ideas below that 
represent the YOU that you want to be! 

Self reflection

At the end of the session remind everyone that young people all have hopes 
and dreams, and remind them of the key message – that all men and women 
should be treated as equals. Ask them to reflect on this.
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Session 2: Who Are You On the Inside? 

By the end of this activity, participants should be able to:

 • Explore important personal values.

 • Reflect on how to show or demonstrate these values in their lives and 
strengthen them.

Make sure you have the following for this session:

 • Flipchart

 • Marker pens

 • Masking tape/prestik

 • Circle of Courage Diagram

Icebreaker: Three truths and a lie

15 minutes

Give participants a small piece of paper and ask them to write on it four 
sentences about themselves – one of which must be a lie. They must not tell 
anyone else what the lie is, the others must guess!

This is a fun way for participants to get to know each other a bit more. The trick 
is that they must do this in silence (no talking). Give examples such as:

 • I love soccer

 • My favourite food is rice

 • I have three sisters

 • I have a boyfriend called John

Each participant (including the facilitator) must move around with their own 
piece of paper and share it with every other participant in turn, in silence! The 
other person gets one guess, they can point to the ‘lie’ and the person whose 
paper it is can nod or shake their head in reply.

At the end, ask if the participants had fun and whether they learned anything 
new before introducing the topic of self-reflection.

The topic on self-reflection is linked to the key message: We all lose through 
gender inequality!
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Session 2, Activity 2: The circle of courage 
60 minutes

This activity can be started as a mixed-sex group and is suitable for both age 
groups.

Step 1. Put up the circle of courage flipchart. Explain that this activity will 
help participants explore their own values and how they show these values in 
their lives. Remind them that no response is right or wrong.

Step 2. Give input about the circle of courage (see the facilitator’s notes), 
encouraging participants to share their thoughts and feelings about each 
value. Explain the concepts and any unfamiliar words. Remind participants to 
find synonyms for these.

Step 3. Go through the instructions with them. Explain that this is a self-
reflection exercise and that participants do not need to share their responses 
unless they want to.

The wheel below shows four main values – generosity, belonging, 
independence and mastery. Participants should fill in each area of the 
wheel with the things and people in their lives that match specific values. 
For example, if they are part of a youth group, they should include it in the 
‘belonging’ space. Use these notes to explain each section (it is a good idea 
to have prepared a flipchart with the circle and explanations ahead of time).
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Belonging: Everyone needs to feel that they belong to, or are part of, a group 
– be it a family, school group, community or cultural group. When we feel that 
we belong, we learn to become a respectful part of a group and we learn to 
treat others with respect and care. This creates a powerful bond between us 
all.

Mastery: Everyone wants to know that they are competent, can solve 
problems, can cope with life, achieve their goals and be successful. For this to 
happen we need encouraging role models that we can listen to and observe; 
and we need opportunities to overcome challenges so that we can achieve 
mastery.

Independence: While community is important, we all also need to be 
able to function independently, with self-discipline, to make decisions, solve 
problems, and show personal responsibility. Adults need to model these 
actions and behaviours; teach values and give children feedback. They also 
need to give children many opportunities to make choices, without coercion 
or violence.

Generosity: This value is to do with being unselfish, giving back, being 
concerned about  others, and making positive contributions to the lives of 
others. These actions make each of us worthy human beings.

Sum up the discussion by asking the group to think about this statement:

“A person with ubuntu is open and 
available to others, aff irming of others, 
does not feel threatened that others are 
able and good, for he or she has a proper 
self-assurance that comes from knowing 

that he or she belongs in a greater 
whole and is diminished when others are 

humiliated or diminished, when others 
are tortured or oppressed, or treated as 

if they were less than who they are.”
– Archbishop Emeritus Desmond Tutu, South African 

social rights activist and retired Anglican bishop
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Being a Better Me Commitment Sheet

30–45 minutes

Give each participant the following table to fill in. Let them work in pairs to 
complete it (allow them to choose who to pair up with – some may wish to 
come and discuss their choices with you, that is fine).

Values/Needs Yes No How To Show This More

Belonging

I feel I belong to a group

I am loved

I treat others with respect and care

I feel a bond with others

Mastery

I can succeed

I don’t mind challenges or changes

I complete tasks or jobs I start

I can solve problems without violence

Independence

I can say no!

I am independent

I have the power to make healthy decisions 
and choices

I take responsibility for the choices I make

Generosity

I share with and encourage others

I show appreciation

I respond to the needs of others

I have a purpose in my life

Ask participants to add up how many ‘Yes’ ticks they have for each value or 
need in the table above. Discuss the following:

 • Are all four parts of your Circle of Courage balanced (count #yes)?

 • Which part or value is strongest in you? Why do you think this is so?

 • Which part or value is weakest in you? Why do you think this is so?

 • Add ideas to the final column about ways to strengthen each area or 
show each value more in your life.

Close with a reminder of the key message: We all lose though gender 
inequality!
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Session 3: Exploring Gender, Culture And 
Religion

 By the end of this activity, participants should be able to:

 • Explore how gender issues can be linked to our culture and other beliefs.

 • Understand negative cultural and religious practices and their link to 
GBV and HIV. 

Make sure you have the following for this session:

 • Flipchart

 • Marker pens

 • Masking tape/prestik

 • Flipchart with the age/activity sheet in Step 1

 • An understanding of local cultural and religious practices (do some 
research!)

Icebreaker: Simon says ...…

15 minutes

Tell the group that they should follow 
your instructions when you say 
“Simon says ...”

If you do not begin the instructions 
with the words “Simon says”, the group 
should not follow the instructions! 
Start with something simple like 
“Simon says clap your hands” while 
clapping your hands. The participants 
should follow. Speed up the actions, 
always saying “Simon says” first. After 
a short while, omit the “Simon says”. 
Those participants who do follow 
the instructions anyway when the 
words “Simon says” are left out are 
‘out’ of the game. The game can be 
continued for as long as it remains 
fun; a few minutes is often enough.

Introduce the topic of culture and religion, which often asks us to follow rules 
or instructions as well. Tell the group that the key message for this session is: 
Culture, attitudes, belief and practices change over time!
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Session 3, Activity 3: How culture and beliefs def ine 
our gender roles
60 minutes

The group work for this activity can be conducted in same-sex groups, but the 
discussion should bring the young people together. It is suitable for both age 
groups.

Step 1. Ask participants to get into groups and think about the different roles 
and expectations of men and young women.

Step 2. Ask them to work in groups to fill in the age/activity table below, 
considering how young men and young women are expected to behave, what 
they are expected to do, the taboos that surround what they must and must 
not do, and how each group is treated by their communities or their church/
religious groups.

The Age/Activity Table

Age

Girl

A description of a girl/
woman’s life at this stage

Boy

A description of a boy/
man’s life at this stage

0–5 years

6–10 years

10–15 years

15–20 years

20–25 years

25–45 years

45–65 years

65+ years
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Step 3. Once they have had some time to work on this, ask the group the 
following questions:

 • What differences in roles and expectations do we see between men and 
women?

 • What role does culture play in these?

 • Are there any other reasons for these differences?

 • Can you see any differences that put either men or women at higher risk 
of HIV?

Sum up with these key points. Culture is DYNAMIC. Dynamic means moving 
and changing like water in a river. The opposite of dynamic is STATIC, like the 
water in a pond. This water gets dirty and smells (which is harmful). Culture 
that is static can also be harmful.  Different groups have different cultures. 
We learn our culture from our parents, families, communities, friends, church 
and other influences. It includes the things that we believe, what we think is 
acceptable, what is expected of us and what is considered unacceptable.

There are both positive and negative aspects to culture and religion – they 
create community; they can build trust.  However, there are some aspects that 
put us at risk. For example, wife inheritance and early marriage put women 
and girls at risk.

Male dominance and male power is common. In many communities, men hold 
the power over decisions, money and relationships. This creates inequality. If 
one group benefits form the way things are, change is harder to achieve.

Sum up the discussion by asking the group to think about this statement:

When you are 
accustomed to 

privilege, equality 
feels like oppression!

– Unknown
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Being a Community Commitment Sheet

30–45 minutes

Give participants the following table to fill in. Ask them to think about the 
cultural practices listed below and why they might be harmful. Let them work 
in small groups to complete it. The examples in the cultural practices column 
are just for illustration. Know your community, find out before the session what 
happens locally and use local examples. 

Cultural Practice Why It Might Be Harmful? What We Can Do To Prevent It?

Early marriage 
and underage 
marriage

Wife inheritance

Polygamy

Virginity testing

Girl child 
pledging

Have a discussion about the responses. Ask the following questions:

 • If something is harming people in our communities, why is it still going 
on?

 • What changes would we like to see in our communities?

 • Can we bring about change? How?
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Facilitator’s notes:

Early marriage and underage marriage: Young girls are emotionally 
and physically not ready for marriage and sex, and are often coerced. Early 
pregnancy is harmful to the young mother and the baby. In Zimbabwe, the 
marriage age for girls in now 18 years, the same for boys.

Wife inheritance: including women as part of property can send mixed 
messages, especially when there is a breakdown in relationships across a 
family network. This puts women at risk of unsafe sex, sexually transmitted 
infections (STIs), abuse and domestic violence.

Polygamy: Being involved in a polygamous marriage or union means you 
become part of a sexual network, which is always a risk.

Virginity testing for girls only: This is an invasion of a young woman’s 
right to privacy and a form of physical assault. It also does nothing to encourage 
boys to be faithful and monogamous and can stigmatise girls who are not or 
do not remain virgins.

Girl child pledging: This is most often done in cases of murder or accidental 
death and will usually be the result of a consultation with a n’anga (traditional 
healer), following family catastrophes that are attributed to the death. A girl 
child may be pledged to the family of the deceased in order to provide the 
family with the children they have been deprived of as a result of the death. 
Neither the child, nor her parents, has any say in this matter. Child pledging is 
illegal and should be reported. 

Close by reminding the group of the key message: Culture, attitudes, belief 
and practices change over time!
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Session 4: Rights And Responsibilities

By the end of this activity, participants should be able to:

 • Explore different forms of power as it relates to gender.

 • Know their rights and responsibilities to address inequalities.

Make sure you have the following for this session:

 • Flipchart

 • Marker pens

 • Masking tape/prestik

 • Flipchart/hand out with power lines diagram already prepared

Icebreaker: Blindfold pairs!

15 minutes

Tell the group that they will be doing the icebreaker in pairs. It is best in same 
sex pairs for the younger groups.

An obstacle course is set out on the floor for everyone to look at. Participants 
split into pairs. One out of the pair puts a scarf around their eyes, or closes their 
eyes tightly so they cannot see. The obstacles are quietly removed. The other 
member of the pair now gives advice and directions to their partner to help 
them safely negotiate what are now imaginary obstacles.

Introduce the topic of rights and responsibilities, which involves trust and 
being trustworthy, just as someone who cannot see needs to at times rely on 
others and rely on themselves. Let the group know that the key message for 
this session is: You can end gender-based violence and inequality!
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Session 4, Activity 4: Power lines
60 minutes

The group work for this activity can be conducted in same sex group or mixed 
groups. It is suitable for both age groups.

Step 1. Work in two groups. Give each group 10 minutes to come up with 
a definition of the word ‘power’. Remind participants that there is no right or 
wrong answer.

Step 2. Ask each group to present their definition to the plenary.

Step 3. Put up the flipchart with the power diagram. Give input on each 
type of power. Ask participants for examples of each type of power from their 
own experiences. What differences in roles and expecatations can be noted 
between men and women?

Facilitator’s Notes

Power Over:
Dominant or Control

Power To:
Influence others 

in positive or 
negative ways

Power Within:
Sense of self-worth 

self knowledge

Power With:
Shared equality by 
people in a group

POWER
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Use these notes to help the discussion.

Power over: To have control over somebody or a situation in a negative 
way. This is usually associated with domination, repression, force, corruption, 
discrimination and abuse. It is based on the belief that power is a limited 
resource and so people must fight to take control and keep control of it.

Power to: To have the ideas, knowledge, skills, money and ability to shape 
and influence your own life and the lives of others who share your vision. 
Power here can either be used selfishly to block outsiders from gaining power, 
or generously to make more power for all.

Power with: The collective power of people or groups, based on a common 
goal or purpose to the benefit of all in the relationship. This power is based on 
support, solidarity and collaboration. Power is seen as an unlimited resource 
and that the more it is shared equally among all, the more power there is to 
share.

Power within: This kind of power is related to a person’s feeling of self-
worth, self- knowledge and self-confidence. It is based on a person’s ability to 
imagine a better life and their ability to share this power with others. It is based 
on knowing and having a strong sense of rights and respecting the rights of 
others. This type of power also means having power over our own bodies and 
how we make decisions about sexual and reproductive health.

Lead a discussion by asking the group to think about:

 • What kind of power participants felt in their group while doing the 
exercise?

 • Did anyone dominate the rest of the group? Who had power over whom?

 • Did anyone have power to influence others about his/her ideas?

 • Did they feel that they had equal power with the rest of the group?

 • Can anyone think of situations where they have felt or seen the different 
forms of power?
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My Rights and Responsibilities Commitment Sheet

30–45 minutes

1. Think about your own family or household. Is everyone equal?

Are there any inequalities, for example, between adults and children, or 
between the male and female adults, or among the children? Who has the 
most influence? Why do you think this is so?

2. Think of an important relationship that you have with two other members 
of your family or household. Use the space below to show at least one of these 
relationships and how you feel about it. You can draw, write, use symbols, or 
anything else to illustrate the relationships.

Encourage self-reflection

Ask:

 • How do you feel when you think about the relationships in your family?

 • How do you feel about each person?

 • How can you use your influence to prevent harm, to repair harm and to 
promote wellbeing in your family?

Highlight the following:

Power and responsibilities: Having power is not just about rights, it is 
also about taking responsibility and making space for others to take 
responsibility. An important goal in working with men on the imbalance of 
power is to challenge and support them to take responsibility for their actions. 
It is also important to help men ensure that their peers also take responsibility 
and are accountable for their actions. Finally, it is important to help men 
respect women’s decisions, especially their power to say no.

The right use of power: The ‘right use of power’ means using 
our power and our influence for good rather than for harm. In other 
words, it involves using our power to prevent or repair harm, and 
to promote well-being (Cedar Barstow, author of The Right Use of 
Power).

Share a copy or copies of the Rights in your Pocket Booklet 
with participants. Read through together, have a discussion, or 
give as homework to be discussed at a later date. Remind the 
group of the session’s key message: You can end gender-based 
violence and inequality!
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Session 5: You and Your Body

By the end of this activity, participants should be able to:

 • Understand how the body and feelings are connected.

Make sure you have the following for this session:

 • Flipchart paper (several sheets)

 • Marker pens and/or chalk (at least three different colours of each will 
help)

 • Masking tape/prestik

 • Individual sheets of paper (one per participant)

Icebreaker: Knots
15 minutes

Put participants into one big group of girls and one big group of boys. Ask 
them to each stand in a circle and join hands. Keeping their hands joined, they 
move in any way that they want, twisting and turning and creating a ‘knot’. 
They must then unravel this knot, without letting go of one another’s hands.

Introduce the topic of our bodies and how important it is to know what our 
bodies can do to help us better love and respect our bodies.

The key message to take away from this session is: Respect your body!
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Session 5, Activity 5: Body mapping
60 minutes

The group work for this activity can be conducted in same sex groups, but the 
groups should come together for discussion. It is suitable for both age groups 
as the language used can be regulated by the students and facilitators. This 
session does not replace the lessons young people receive in class about their 
bodies at different ages and stages, instead it complements it.

Step 1. Introduce to the group that body mapping is a way of helping us 
understand our bodies better. Then put them into one group of girls and one 
of boys. Give each group several flipchart sheets to stick together (this can also 
be done on a clean hard concrete floor with chalk if you prefer).

Step 2. Ask a volunteer from each group to lie on the paper/floor and the 
other group members to draw around their bodies to create their shape with 
the pen/chalk. If this is not possible pre-prepare either two large drawing for 
the group or give everyone their own paper and ask them to draw (see below).

Step 3. There are now two shapes, a boy and a girl (although they may look 
the same).

1. Ask each group to mark in green parts of the body they like. Discuss.

2. Mark in red the parts of the body they don’t like. Discuss.

3. Mark in blue the parts of the body where they feel pleasure. Discuss.

4. Mark in black the parts of the body where they feel pain. Discuss.

Sum up by reminding the group that body mapping is a creative process that 
helps us explore how we feel about our bodies. We can use images, symbols 
and words to map places on our bodies that we like and don’t like, that are full 
of life or full of pain; and places that hold hope for the future. In the process, 
we discover links between the places in us and gain a deeper understanding 
of our own power to become healthier in our bodies and through the way we 
live in this world.

Remind participants that we can feel both pleasure and pain on the same 
place on the body depending on the situation, who we are with, and what 
happens. Also, our feelings can vary from time to time, and over time. For 
example, something we don’t like today may change into something we like 
in the future.
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Respecting Our Bodies Commitment Sheet

30–45 minutes

Commit to taking action – what does this mean for you?

Use the action chart below to write down ideas for actions to take to respect 
your body!

Action chart

Actions that I can take:

Actions that we can take:

Actions that others should take (say who):
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Session 6: You And Your Mind

By the end of this activity, participants should:

 • Understand the concept of self-esteem and respecting ourselves and 
other people.

Make sure you have the following for this session:

 • Flipchart paper (several sheets)

 • Marker pens and/or chalk (at least three different colours of each will 
help)

 • Masking tape/prestik

 • Individual sheets of paper (one per participant)

Icebreaker: Names and adjective
15 minutes

Ask participants to sit in a circle. Ask each person to think of a word to describe 
how they are feeling or how they are. The word must start with the same letter 
as their name (or sound the same like a rhyme), for example, I am Henry and I 
am Happy!.

Introduce the topic of our minds and how important it is to be in control of 
our feelings and emotions, especially when under pressure to have sex or do 
something that you are not ready for or when experiencing peer pressure.

Tell the group that the key message for this session is: I make the right choices!
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Session 6, Activity 6: Mind mapping
60 minutes

The group work for this activity can be conducted in mixed sex groups. It is 
suitable for both age groups.

Step 1. Introduce to the group that our emotions, feelings and thoughts 
affect how and who we are. Ask the group to remember the previous session 
on body mapping. How did that session make them feel? What was the voice 
inside their head saying? Were they positive or negative things?

Step 2. Give each participant a copy of the following table to complete:

Tick Only One For Each Question Always Sometimes Never

How I feel about myself depends on what others think of me

When I am criticised by others, I criticise myself for being so 
stupid

I easily ask for and accept help from others

I easily accept compliments and praise

When I look in the mirror, I see faults with how I look

I do activities that support my health and well-being

I don’t express my opinion and feelings in my relationships

I don’t admit that I don't know or understand something

I am confident and value myself

I openly express my opinions

I am jealous of others

My life would be better if I were more attractive

No matter what I do, I always find something wrong with the 
result

I will never really be happy
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When they have finished, take them through the ‘answer sheet’ below:

1
Positive self-esteem comes from inside yourself and not from others. It comes from your 
own thoughts, feelings and behaviours, which are not fixed. Change your thoughts to 
positive ones and your confidence will improve

2 As soon as you notice you are judging yourself, you could try focusing on a new, more 
positive thought that supports positive self-esteem

3 It takes courage to know you need help, to ask for it and then to gratefully accept it

4 If you find it hard to accept compliments and praise, you may want to practice by just 
saying “Thank you”, and feeling the good feelings that come with recognition

5 When you look in the mirror, you can remind your eyes to focus on your strengths and your 
gifts

6 You may choose to make time for activities that support your health, well-being and self-
confidence

7 Don’t be afraid to admit that there are things you don’t know and understand. People won’t 
think less of you

8 Try turning down the volume on this negative self-talk. Could you choose more positive and 
affirming self-talk instead?

9
Often we feel worried about expressing ourselves. We may think others will judge us or laugh 
at us. It does take courage, but you may want to try expressing yourself without worrying so 
much about the reactions of others

10 Jealousy is based on a belief that we are not good enough

11 Rather than feed your jealousy, you could focus on what you do have and what you are grateful 
for

12 Focus on what you are good at and what you have accomplished or achieved, instead of 
the stuff you get wrong

13
Whatever your life situation, you can learn to become your own friend. Rather than listening 
to the negative voice in your head, you can choose to live a happier life just by changing your 
thoughts, feelings and behaviour.

14 Think it and it will become true. Replace negative self-talk and thoughts with positive ones and 
learn to enjoy the small things in life. 

Positive affirmation! Ask the group to write their name on a separate piece 
of paper. Tell the group that they are going to pass the paper around and each 
person is going to write something POSITIVE about the person whose name is 
at the top of the paper. Collect the sheets and give them back to each person 
to keep.
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Knowing Our Minds Commitment Sheet

30–45 minutes

Commit to taking action – what does this mean for you?

Use the action chart below to write down ideas for actions to take to respect 
and show your own values and principles to yourself and others. Remind the 
group of the key message: I make the right choices!

Action chart

Actions that I can take:

Actions that we can take:

Actions that others should take (say who):
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Session 7: Understanding Gender-Based 
Violence

By the end of this activity, participants should be able to:

 • Explain GBV and its different forms.

 • Identify actions to prevent it.

 • Make sure you have the following for this session:

Flipchart paper (several sheets)

 • Marker pens and/or chalk (at least three different colours of each will 
help)

 • Pencils/pens and paper for participants

 • Masking tape/prestik/clothes pegs

 • Scissors/string or wool

 • Several cut-out copies of the GBV Jigsaw icebreaker diagram

Icebreaker: The Gender-based violence jigsaw
15 minutes

Copy and cut out the following diagram along all the dotted lines (there is a 
copy at the end of this guide). Put participants 
into small groups and ask them to 
reassemble the jigsaw pieces.

Introduce the topic of GBV 
and that it is used to 
control and manipulate. 
Highlight that 
recognising GBV is 
the starting point 
for breaking the 
cycle. Emphasise 
that everyone has 
the power to stop 
GBV by speaking up 
and speaking out.  
Knowledge is power!

The key message for this 
session is: Violence is always 
wrong, and always the fault of 
the perpetrator!
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Session 7, Activity 7: Violence clothesline
60 minutes

The group work for this activity can be conducted in mixed sex groups. 
It is suitable for both age groups. Tell the group that because women are 
disproportionately affected by GBV, this session will focus more on the abuse 
of women by men.

Note: This session should be debriefed as it can raise emotions and negative 
experiences. If a school or community counsellor/nurse is available, ask them to 
attend this session (or be available after the session if you think their presence 
will prevent open discussion.

Prepare four large labels ahead of the session.

Step 1. Put up four clotheslines and peg or stick a label on each one. Explain 
that together the group will explore their understanding of and experiences 
with violence. Remind them that full participation is encouraged, but that 
talking about violence can be difficult and that no one should feel pressured 
to disclose anything they are not ready to talk about.

Step 2. Do a quick brainstorm recapping the different types of violence from 
the GBV Jigsaw. Give each participant four sheets of paper and explain that 
they should write examples of the following:

 • Paper 1: Types of violence that have been used against me

 • Paper 2: Types of violence that I have used against others

 • Paper 3: How I felt when violence was used against me

 • Paper 4: How I felt when I used violence against others.

Step 3. Ask participants to peg or stick up each paper on the corresponding 
clothesline. When everyone is done, ask them to walk around and read the 
papers and reflect on their reactions to them. Bring the group together to 
discuss reactions to the papers. Be aware that some people will have strong 
reactions based on their own experiences with violence. Focus on the following:

 • What did you think or feel as you read the statements of others?

 • How did it feel to have your experiences available for others to read?

 • Who uses violence more, men or women and why?

 • How does violence impact on men, women, girls and boys?
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Sum up with these key points
 • Violence is a choice. People who use violence may try to excuse their 

behaviour by saying that they ‘lost control’ or ‘couldn’t stop themselves’. 
But in reality these people do know how to control their anger. After all, 
they don’t assault their friends or people in authority. And when they do 
use violence against women, they are often careful not to leave bruises 
where people can see them.

 • Violence is a learned behaviour and so it can be unlearned. No 
one is born violent or abusive. People learn to use violence as a strategy 
to gain power and maintain control. They can unlearn this and relearn 
healthier ways of relating to others.

 • Violence damages all our lives – both males and females. 
It is the people we care about who are harmed – our sisters, mothers, 
daughters, cousins and friends, and this impacts on us all. We each have 
a role to play in stopping violence.

 • Violence is everyone’s business. If we continue to accept GBV and 
do nothing about it, we give males permission to treat females as inferior 
and unequal, and to abuse their human rights.
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Preventing GBV Commitment Sheet

30–45 minutes

GBV is everyone’s business!

Introduce the Yellow Card to the group. Read through it 
together. Ask the group to share how and when they can 
use it.

Role playing

Get them involved in role plays to show when they 
can use the yellow card and how they can use it. Here 
are some role play scenarios to get started (but ask the 
group to come up with their own first!):

 • A group of boys are standing near the school as 
some girls walk past. The boys start calling the girls names but the 
girls ignore them.

 • You are walking home from school and you see your friend with a boy. 
She looks uncomfortable and he seems to be putting her under pressure.

 • A teacher asks your friend to take his books to his house at the end of the 
day.

 • You are on a date and your boyfriend keeps buying you alcoholic drinks, 
even after you tell him you have had enough.

Ask for volunteers to use the card and to feedback their experiences at future 
sessions.

Give everyone a yellow card to take home and keep. Not everyone will have 
the courage to speak out, and sometimes it might not be safe to do so. The 
card can be a reminder to tell someone else about incidences of abuse they 
may witness.

Remind them of the key message of this session: Violence is always wrong, 
and always the fault of the perpetrator!
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Session 8: Building Healthy Relationships

By the end of this activity, participants should be able to:

 • Identify what a healthy relationship looks like.

Make sure you have the following for this session:

 • Flipchart paper (several sheets)

 • Marker pens and/or chalk (at least three different colours of each will 
help)

 • Pencils/pens and paper for participants

 • Masking tape/prestik

Icebreaker: Knees Up
15 minutes

Split the group into two – one group of girls and the other of boys. Participants 
in each group should stand in a close circle with their shoulders touching and 
then turn, so that their right shoulders are facing into the centre of the circle. 
Ask everyone to put their hand on the shoulder of the person in front and to 
carefully sit down so that everyone is sitting on the knees of the person behind 
them.

Keep trying until both groups are successful. Congratulate everyone for doing 
it successfully, it might take a few attempts! Ask them how they felt doing it, 
what challenges they faced and so on.

Now introduce the topic of building healthy relationships, and that friendship 
and trust are important for any relationship, whether it is a romantic one or 
not.

The key message for this session is: Healthy relationships are built on the 
foundations of mutual trust and respect!
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Session 8, Activity 8: Understanding healthy 
relationships
60 minutes

This activity is suitable for mixed groups of girls and boys of all ages.

Step 1. Brainstorm: What do you understand from the term ‘healthy 
relationship’? Write participant’s ideas in a list on a flipchart or chalk board.

Step 2. Give input about healthy relationships and the ingredients for a 
healthy relationship (see facilitator’s notes below). Add points to the list on the 
flipchart which participants have not mentioned (especially communication 
and setting boundaries).

In a healthy relationship between two people, both people feel supported and 
connected, but they still feel like independent people.

Facilitator’s notes

Here are some signs of a healthy relationship. In a healthy relationship both 
people:

 • Treat each other with respect

 • Feel supported to do things they like

 • Don’t criticise each other

 • Allow each other to spend time with friends and family

 • Listen to each other and compromise

 • Share some interests such as sports, dancing or music

 • Aren’t afraid to share their thoughts and feelings

 • Celebrate each other’s successes

 • Respect boundaries

 • Trust each other and don’t require their partner to ‘check in’

 • Don’t pressure the other to do things that they don’t want to do

 • Don’t constantly accuse each other of cheating or of being unfaithful.

There are two main ingredients of healthy relationships: communication and 
setting boundaries.

Communication: This allows a deep understanding of each other, to feel 
connected and heard when expressing feelings.

Setting boundaries: Each person should express to their partner what they 
are and are not comfortable with, especially when it comes to their sex life, 
money, family and friends, personal space and time.
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In the end, the two people in the relationship decide what is healthy for them 
and what is not. If something doesn’t feel right, they should have the freedom 
to voice their concerns to their partner.

Step 3: Work in small groups of 4 to 6 people. Give each group one of the 
situations below to discuss and role play. Or let them choose another, more 
familiar example.

Situations to role play: 
1. A teen boy insults, pushes, bumps or shoves you.

2. Someone you know steals from you.

3. A teen boy boasts about hitting a girl.

Step 4: Discuss the role plays, probing: if any used violence and how the 
situation could have been played out differently. Assign participants the task 
of redoing the play in such a way that the issues being contested are resolved 
without violence. 

Ask the group to reflect on this statement:

“My father always 
used to say, 

don’t raise 
your voice. 
Improve your 
argument.”

– Archbishop Emeritus Desmond Tutu, South African 
social rights activist and retired Anglican bishop
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Good Friend Commitment Sheet

30–45 minutes

The ages 10–17 years are a critical and vulnerable stage of human development. 
As young people go through their teen years, they experience many biological, 
social, and cognitive changes. They challenge authority and develop a sense 
of independence, but are under mounting peer pressure and may begin 
experimenting with smoking, drinking and doing drugs.

Young people usually start to explore their sexuality and become sexually 
active during these years. This is the time that they need to: be empowered 
with knowledge, learn about their bodies and what they do or do not want to 
do, have good and consensual sex (and sex is so much more than intercourse), 
build good self-esteem and promote a healthy life. They also need to learn 
how to protect themselves and make healthy choices that do no place them at 
risk sexually or in any other way.

Draw a mind-map with the word, ‘alcohol’ in the middle. Ask participants to 
call out whatever comes into their head when they think of the word ‘alcohol’. 
Record their words/phrases on the mind-map. Repeat this with the word ‘drugs’ 
in the middle. Make sure that both good and bad feelings are recorded.

Peer pressure to take drugs is high, and sometimes life feels so difficult. However, 
drugs and alcohol only make things worse in the longer term. Discuss with the 
group how they can help their friends resist temptation (and how their friend 
can in turn help them back). Ask for real examples to share. Some of the skills 
they might need to be good friends include:

 • Timing: Know when to and when not to engage your peers in discussions.

 • Listen: Be a good listener and encourage your friends to speak about 
how they feel and what they think.

 • Identify and explore problems together: Use ‘I’ or ’we’ statements, 
rather than ‘you’ ones. Avoid criticising or blaming.

 • Be honest: Say what you think and feel. When you don’t know the 
answer or solution, say ‘I don’t know’.

 • Respect boundaries: Help friends set their own goals and find their 
own solutions (which might not be your solutions).

 • Be a role model: Lead by example. Even if your behaviour in the past 
has been risky, show that you can change and, therefore, that your friends 
can too.
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Good Time

Alcohol

Cloud 
Judgement

Feel Good

Drugs

Escape
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Session 9: Understanding Consent

By the end of this activity, participants should be able to:

 • Understand values and consent when dating.

Make sure you have the following for this session:

Flipchart paper (several sheets)

 • Marker pens and/or chalk (at least three different colours of each will 
help)

 • Pencils/pens paper for participants

 • Masking tape/prestik

Icebreaker: Yes/no game

15 minutes

Split participants into two lines, so that each person faces a partner. Line one 
has to say “Yes” in as many different ways as possible, and line two has to try to 
change their partner’s minds by saying “No” as convincingly as possible. Give 
both lines a chance to say both “Yes” and “No”.

Then discuss how people felt. How did it feel to say “Yes” 
or “No”? Was it easier to say one than the other?

Now introduce the topic of consent. Explain what it 
means and let the group know that you are going to talk 
about dating and dating violence.

Dating violence: Any form of controlling, abusive or aggressive behaviour 
against someone you are dating. It can include physical, emotional or sexual 
abuse, like forcing your date to do something sexual (such as kissing, touching 
or having sex) or doing something sexual to your date when he/she cannot 
consent (like when the person has knowingly or unknowingly consumed 
alcohol and/or drugs).

Date rape: Sexual assault by someone you are romantically involved with, 
dating or out on a date with. Date rape can also involve unknowingly being 
given drugs and/or alcohol to reduce or prevent your ability to say “no”.  Rape 
of any kind is a violation of a person’s human rights. People often unfairly 
blame the survivor for rape because of something she did, said or wore. There 
is NEVER an excuse for rape. No one ever wants to be raped. It is a deeply 
traumatic experience that scars people for life.

Consent: To agree to do or not to do something; to give permission.

Coercion: To be forced to do something or to not do something against your 
will.

Let the group know that the key message for this session is: End gender-based 
violence!
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Session 9, Activity 9: Attitudes towards dating
60 minutes

This activity is suitable for mixed groups of girls and boys of all ages.

Prepare these four large signs:

Step1. Put up the four signs around the room. Leave enough space between 
each sign to allow a group of participants to stand near each one. Explain that 
this activity will help participants explore their values and attitudes towards 
consent and coercion in a dating relationship. Clarify what consent and 
coercion mean if necessary.

Step 2. Ask participants to stand in the centre of the room. Explain that you 
want them to think about whether they strongly agree, strongly disagree, agree 
or disagree, with each statement you will read out to them. Read Statement A 
(only) below out loud. Ask participants to go and stand next to the sign that 
shows what they think about this statement. 

Step 3. Once everyone is at a sign, ask one or two participants next to each 
sign to briefly explain why they feel this way about the statement. When the 
participants have explained their reasoning, ask if anyone wants to change 
their mind and move to another sign. Let them do this. They can explain why 
they changed their mind if they want to. Bring everyone back into the centre 
of the room and read Statement B. Continue in this way until all the statements 
below have been covered.

Statements:
1. If a young man is aroused it is very difficult for him not to have sex.

2. If a young woman is on a date with me and has been drinking with me, I 
expect to be able to have sex with her.

3. If you are dating someone then it is okay to pressure them into having 
sex with you.

4. Dating violence is a private matter between the people who are dating 
and is not my business.

5. If a girl is wearing scanty/provocative clothes she is asking for it, so it is 
not rape.
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After discussing all of the statements, lead a discussion about values and 
attitudes towards dating violence. You can ask these questions:

 • Which statements did you feel most strongly about? Why? 

 • Why do you think dating violence and date rape happens?

 • What is the difference between sexual consent and sexual coercion?

 • What do you think you’ll do differently as a result of this exercise?

Ask the group to consider the following statement:

If an elephant has 
its foot on the tail 

of a mouse and you 
say that you are 

neutral, the mouse 
will not appreciate 

your neutrality
– Archbishop Emeritus Desmond Tutu, South African 

social rights activist and retired Anglican bishop
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Say NO to GBV Commitment Sheet

30–45 minutes

Commit to taking action – what does this mean for you?

Use the action chart below to write down ideas for actions to take to prevent 
GBV in your community and to end GBV!

Action chart

Actions that I can take:

Actions that we can take:

Actions that others should take (say who):
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Session 10: Better Communication

By the end of this activity, participants should be able to:

 • Improve parent-to-child communication for improved SRH outcomes.

 • Improve peer-to-peer communication to avoid teen pregnancy, STIs and 
HIV.

Make sure you have the following for this session:

 • Flipchart paper (several sheets)

 • Marker pens and/or chalk (at least three different colours of each will 
help)

 • Pencils/pens/paper for participants

 • Masking tape/prestik

Icebreaker: Muddling messages

15 minutes

Ask participants to sit down in a circle. Think of a long message, such as;

“I’m going to go to the 
market to buy some 
bananas and mangoes  
tomorrow morning, and 
then I am going to meet 
my cousin for lunch”.

Whisper this message to the 
person sitting on your right. 
That person then whispers 
the same message to the 
person on their right and 
so on. Once the message 
has been passed around 
the circle, ask the last person to say the message aloud. Compare the final 
message with the original version.

Communication: To express thoughts, opinions, feelings and values through 
speaking, listening, reading and writing.

Conflict management: To discuss, manage and resolve conflict in healthy 
ways.

Now introduce the topic of communication and the need to improve it to help 
individuals, families and communities to work together better and help reduce 
teen pregnancy, HIV and prevent GBV. Share the key message for this session: 
Real men do not communicate through violence!
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Session 10, Activity 10: Improving our communication 
skills
60 minutes

This activity is suitable for mixed groups of girls and boys of all ages.

Step 1. Put everyone in pairs (of their choice) and let them know that each 
person in the pair will take turns talking while the other listens. The objective 
of the exercise is to see how good a communicator each person is - a good 
communicator can BOTH talk and listen well.

Step 2. The person who is going to listen chooses a topic and asks the other 
person to speak on it. Let them do this for two minutes. Stop, then ask them to 
swop around. Give them another two minutes each.

Step 3. Have a report-back for about five or 10 minutes, and discuss these 
questions with the whole group:

 • How did it feel to be a ‘thinking pair’?

 • What was it like to ‘think’ with your partner’s full attention?

 • What was it like to create a safe and supportive environment in which 
your partner could think?

 • What about ‘thinking pairs’ would you like to use to help you build healthy 
communication in your relationships?

Step 4. Now, ask the whole group to suggest a few controversial problems. 
This works best if the problems are current and involve a lot of debate. Write 
them up on a flipchart. Ask participants to work in small groups of four to six 
people to debate one of the problems and find a solution as a group. Let the 
discussion run for about 15 minutes. Then ask each group to report back their 
decision to the plenary. After the report back, discuss these questions with the 
whole group:

 • How did it feel to have to find a group solution to a controversial problem 
in a short timeframe?

 • What criteria did you use to make a decision?

 • Did the group arrive at the same decisions or was there discussion and 
even conflict on the path to arriving at a decision?

 • What problems or issues did you face in trying to arrive at a group 
decision? How did you deal with these?

Step 5. Now ask the group to rate their listening skills using the tables on the 
next page
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Step 5 tables

Rate your listening skills

Do You Yes No

Listen to the person’s words as well as focus on their body language?

Not interrupt people while they are speaking?

Pay attention and ignore things that distract you?

Listen to the person’s words as well as to their body language?

Forget your own prejudices or judgement so that you do not react before you 
understand what is being said?

Show that you are listening by looking at the person, smiling, nodding, saying ‘yes’?

Check that you understand what the person is saying, by repeating it in your own words; 
or by asking questions?

Wait until you have all the information before you respond?

Sc
or

e

Give yourself 1 point for each YES answer.

6–8: Well done!

3–5: You can improve!

Below 2: You have lots of work to do!

Rate your speaking skills

Do You Yes No

Wait until you have all the information before you speak?

Delay your response for about 10 seconds to give yourself time to think and prepare 
what you are going to say?

Use the word, ‘I’ when you talk about your own thoughts, opinions and feelings?

Speak in a clear, calm voice?

Remain focused on a topic?

Make sure you say what you want to say in an open honest way?

Treat others with respect, even if you don’t agree with their opinion or ideas?

Show empathy by putting yourself in the other person’s situation or ‘shoes’ and thinking 
about how you would feel.

Sc
or

e

Give yourself 1 point for each YES answer.

6–8: Well done!

3–5: You can improve!

Below 2: You have lots of work to do!
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Sum up the exercise with the following points:

Th
e 

‘t
hi

nk
in

g 
pa

rt
ne

r’

 • Gives full attention

 • Uses eye contact

 • Does not interrupt

 • Shows interest through body language

 • Allows silence

 • Creates a safe space for the ‘thinker

 • Trusts the ‘thinker’s’ intelligence

Th
e 

‘t
hi

nk
er

’

 • Thinks of a problem or issue they want to solve

 • Speaks out loud any thoughts, feelings or ideas that 
come up

 • Allows silence. It is natural to move between silence and 
talking. Silence is the space where ideas take shape.

 • Trusts the process
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My Good Communication Commitment Sheet

30–45 minutes

Introduce the He Says/She Says 
leaflets to the group. Read through 
them together. Ask the group to 
share how and when they can use 
them.

Role playing

Get them involved in role plays 
to show when they can use the 
leaflets and how they can be used. 
Use the scenarios on the leaflets 
and act them out in pairs!

Introduce the Talking to 
Parents/Talking to Kids 
leaflets to the group. Read 
through them together. 
Ask the group to share 
how and when they can 
use them.

Role playing

Get them involved in 
role plays to show when 

they can use the leaflets and how they can use them. Use the scenarios on 
the leaflets and act them out in double pairs, some being parents and others 
being younger people/children.

Give everyone a set of leaflets to take home and keep (they are in English, 
Shona and Ndebele).

Remind them of the key message for the session: Real men do not communicate 
through violence!
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Session 11: Telling Our Stories

By the end of this activity, participants should be able to:

 • Share their stories of gender transformation.

 • Document their experiences for others.

Make sure you have the following for this session:

 • Flipchart paper (several sheets)

 • Marker pens and/or chalk (at least three different colours of each will 
help)

 • Pencils/pens and paper for participants

 • Masking tape/prestik

Icebreaker: I was walking down the road and I 
saw ...
15 minutes

Everyone sits in a circle. Someone starts a story with one sentence and the 
person on their right must continue the story by adding another sentence, 
and this goes on until the story is broken or the last person is reached.

If a person cannot continue the story they must start a new one.

An example is “I was walking down the road and I saw a giraffe in the window 
of a shop ...”. Someone might continue “... the giraffe was drinking tea with a 
zebra ...” and so on.

When everyone has had a chance to be part of the story thank them all. 
Open a discussion on the importance and value of stories and local voices in 
information-sharing. You can use the following questions to prompt discussion:

 • Why are stories important in our community/culture?

 • Can you think of any examples of stories or folktales that have been used 
to pass information from generation to generation in the community?

 • What sort of information can be captured in a story?

 • Why is the use of personal stories useful in documentation and 
communication?

 • When might it be useful for us to share information through stories or 
story telling?

 • Now, introduce the topic as telling our stories and that the group will 
both share some experiences and learn how to document them for 
others to learn from.

The key message is: Change the story!
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Session 11, Activity 11: My story
60 minutes

This activity is suitable for mixed groups of girls and boys of all ages.

Every community and individual has stories and memories to share. Stories 
and storytelling are powerful transformational tools that help to communicate 
important issues in ways that other people can easily relate to. The use of 
stories as a documentation and communication tool focuses on:

 • Describing qualitative experiences

 • Sharing personal anecdotes

 • Describing situations and experiences that are identifiable to the 
audience

 • Building trust, rapport and a relationship with the audience – audience 
members should be able to imagine themselves in a similar situation

 • Connecting people through common values, rules or environments.

When told as a story, rather than as facts and figures, information also tends 
to remain longer in the memory. A well-constructed story co-ordinates three 
types of knowledge:

 • Facts or information from the current situation

 • Knowledge about similar situations

 • Generic expectations about what makes a complete story, such as 
believing that people do what they do for a reason.

Storytelling is an important way for communities to retain information and 
pass it on from one generation to another, particularly in societies where oral 
communication is the norm, as in much of southern Africa. Often, stories and 
folktales are used to pass on information regarding expectations of community 
members, community history, traditions and messages on morality.

Step 1. Tell the group that stories can be told in a number of different ways, 
including writing or narrating a story or testimony, writing a poem, signing 
a song, acting (skits) and drawing (pictures, comics, cartoons and paintings). 
Ask group members to break into small groups. Ask each to choose HOW they 
will tell a story using one of the methods above. WHAT the story is about is 
very important. It has to be about gender transformation in their community. 
It can be a personal story from one member of the group, or a story they have 
seen or heard about in their community. Check each group’s story before they 
proceed, give them guidance if need be to ensure that the story has a place in 
the project – one that can help others understand and learn about the topics 
covered in the sessions.
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Step 2. Remind participants that stories should have the following 
components:

 • Introduction: introduce characters, describe the setting and current 
situation

 • Initiating action: the point of a story that starts to build towards the action

 • Rising action: events leading up to the height/peak of the story or turning 
point

 • Peak: the most intense point or turning point of the story

 • Falling action: your story begins to conclude

 • Resolution: a satisfying ending to the story in which the central conflict is 
resolved – or not! Whether the story is resolved in a positive way or not, 
it should be clear what the moral of the story is.

Step 3. Ask each group to present their story in turn. If you have time, 
encourage them to practice a different storytelling technique – you can switch 
the scenarios around.
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My Story Sheet

30–45 minutes

Have a group discussion on issues around documentation. You can use the 
following questions to guide the discussion:

 • How can storytelling help us to share information around gender 
transformation issues?

 • Are some storytelling techniques better suited to sharing certain 
information/sharing information with certain audiences? Explain.

 • Telling our stories can be a helpful way to overcome traumatic 
experiences. What can we do to encourage others to share their stories 
in a safe way?

Where can we plan to share stories to increase understanding about gender 
inequality and GBV today?

Ask for volunteers to write their own stories, poems or songs about ANY of the 
issues they have learned over the past 10 sessions. It must be a personal story 
and one that a young person from another community can read, understand 
and learn from.

They should write their first name and their age only on the paper. Remind the 
group about the purpose of the documentation and the key message for this 
session: Change the story!



Progress 
is  impossible 
without 
change & 
those who 
cannot change 
their minds 
cannot change 
anything
- george bernard shaw

Annexes
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Facilitating Better ...

Make It An Enjoyable Experience

Before training …
 • KNOW the topic, review all materials and think about your own knowledge and 

experience around the topic

 • Have a PLAN for each session that you will conduct

 • PREPARE your session well in advance  

 • Learn about your PARTICIPANTS

 • Know your VENUE

 • Have your HANDOUTS ready

 • Choose the EQUIPMENT you wish to use beforehand, and check that it is working

 • Familiarise yourself with the PARTICIPATORY METHODS you will employ during the 
training, and prepare any materials you will need for this.

During training …
 • Be ENTHUSIASTIC

 • FACE your participants, make eye contact

 • SPEAK audibly; do not shout, and pronounce clearly

 • WRITE legibly, not using bright colours or shorthand

 • Keep within your allocated TIME, avoid rushing and respect the next facilitator

 • Allow time for QUESTIONS and INPUT from participants, facilitate the sharing process

 • LEARN from the participants

 • DRESS appropriately; avoid tight and exposing clothing and heavy make-up or 
jewellery that will distract participants and interfere with your freedom of movement

 • Do not make vulgar or insensitive JOKES

 • Avoid referring to participants’ PERSONAL LIVES (unless agreed in advance)

 • Control DOMINANT participants and encourage SHY/PASSIVE ones

 • Use ENERGISERS, especially if the weather is hot, the topic difficult or the session long.

Ice breakers/Energisers: Come up with your OWN to fill the learning with fun. 
They are a tool to embed learning (especially through repetition!). School clubs and 
Community Champions can have their own ‘thank you clap’, such as ‘the mosquito’, ‘the 
email’ or ‘the rain’. Get the group involved – ask them to sing a song on the topic!

Role Plays: Use them as often as you can. Use the KISS principle (Keep It Short and 
Sweet). No more than five minutes. ALWAYS remember when you role play to make sure 
the group ‘de-roles’ so they do not get stigmatised or made fun of after the meeting. 
This means ensuring that EVERYONE knows it was a role and everyone involved was just 
acting.
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Circle of courage
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GBV jigsaw
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